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Introduction
At All Saints Academy our vision is “Living Well Together with Dignity, Faith and Hope”.
We aspire to take dignified decisions and afford dignity to all members of our community,
regardless of background or circumstance. Our position as a Voluntary Aided Church
Academy means that the Christian faith has a central role in all of our actions and decisions.
We strive for excellence in all that we do, enabling our students to transform their lives and
to hope for happy and successful futures.
Our vision translates into our everyday practice. The values of Dignity, Faith and Hope are
particularly relevant in ensuring all in our community are encouraged to strive for excellence
through service to others. This policy exists to provide a framework for supporting our stated
aim of “Living Well Together with Dignity, Faith and Hope”, and this translates into our
everyday practice. Living Well Together includes ensuring the welfare of young people,
and through the general ethos of the academy, we will seek to persuade students in need of
support to come forward. This will be promoted through the PSHCE curriculum, assemblies
and tutor time.
Teaching for Learning (TfL) is at the heart of our work and its purpose is made more explicit
within the Academy Action Plan where it underpins all identified academy priorities. All
Saints Academy believes that all students, whatever their ability, should receive high quality
TfL throughout the curriculum so they can achieve their maximum potential. We deliver the
curriculum within a programme of Christian values and virtues in an overarching ethos that
sees each individual child as being of worth and having the capacity to grow into a fully
rounded person.
The methods used in teaching should be those considered by the teacher to be most
appropriate for achieving the learning outcomes for the lesson. The participation of
students, however, is essential if the TfL process is to be successful and this requires the
use of a range of teaching methods, different teaching styles, differentiation, and a variety of
resources and strategies that will focus on learning as well as on teaching.
Purpose
The principle purpose of this policy is to raise the quality of TfL in order to ensure all lessons
contribute to ‘good’ outcomes and most contribute to ‘outstanding’ outcomes for students.
We aim to:
•

Inform teachers of expected practice to improve pedagogy

•

Provide a framework for the planning of outstanding lessons

• Identify and share good practice, and provide other references to support the
planning of outstanding lessons
• Support teachers in delivering lessons which contribute to consistently ‘good’ and
outstanding’ outcomes
Process
For effective TfL to take place, the academy expects teachers to ensure that the following
take place. Staff are expected to:
• Maintain outstanding knowledge and understanding of the subject they are teaching
• Plan lessons which are directly linked to the schemes of learning and the
examination syllabus

• Set out and share differentiated (create, evaluate, analyse, understand, remember)
learning outcomes for every lesson
• Provide secure assessment for learning strategies (see Appendix 2)
• Provide differentiation in order to meet the needs of the all students (This includes all
ability bands, gender SEND and Pupil Premium students)
•

Ensure good relationships are established through creating a positive learning
environment (use of rewards and sanctions) and through understanding the needs
and abilities of each student

•

Employ a range of teaching styles to ensure appropriate pace and challenge (and
therefore progress)

• Ensure expectations which are high, but attainable, for the whole ability range
• Involve effective use of higher order questioning to probe students’ knowledge and
understanding and to challenge their thinking (creative)
•

Provide mini-plenaries throughout the lesson to consolidate learning against the
outcomes

•

Ensure cross-curricular links are established, particularly students’ literacy skills (see
Appendix 6)

• Ensure displays are up to date and support the ethos and culture of learning (see
Appendix 5)
All Saints Academy staff have a clear vision for effective TfL that centres on six principles,
the All Saints Academy 6Ms. The six principles for developing TfL are:
1.
2.
3.
4.
5.
6.

Meet
Manage
Model
Motivate
Maintain
Monitor

By having this these clear priorities and common language around TfL, we provide a clear
structure that overlays our teaching, CPD and focus for development.

Quality Assuring Teaching for Learning
The following notes provide detailed guidance at curriculum level for the quality assuring
TfL. This document links with the current Academy Action Plan and Appraisal Review
Policy. Teachers are expected to self-evaluate their own practice. All teachers will submit
RAGed (Red/Amber/Green) timetables 3 times in the academic year, Autumn, Spring and
Summer. Copies of RAGed timetables will be submitted to the Vice Principal (VP)
responsible for TfL and to their curriculum leader (CL).
Curriculum Handbooks
The Curriculum Handbook should contain a minimum of the following:
•

Details of all syllabus titles, exam boards and codes for each examination course
offered

•

Schemes of learning for each year group/subject

•

Curriculum procedures (to include: rewards, sanctions, homework, marking and
assessment, differentiation, literacy and numeracy coverage, use of ICT, equal
opportunities, gifted and talented, spiritual and moral input)

•

List of resources and teaching accommodation

•

List of teaching and non-teaching staff with relevant duties as assigned each year

The Leadership Team will review Curriculum Handbooks collectively in the summer term of
each academic year.

Lesson Observations
A climate of mutual classroom observation is fostered and all colleagues are encouraged to
observe other teachers and share good practice as often as possible. There are 3 types of
lesson observations.
1. Appraisal Observations (up to 2 hours)
All teaching staff (excluding NQTs) will have a minimum of three hours of observations
each year conducted by the Line Manager. The date and times for these are arranged
and agreed in advance. (see Teachers’ Appraisal Pack for more information regarding
protocols).
Appraisal observations by Line Managers will be assessed using academy developed
Lesson Observation Form. Practice that is worthy of being developed, practiced and
shared, are identified. The individual performance profile of each teacher is considered,
as part of the ongoing process of academy self-evaluation.
A copy of all completed observation sheets should be made and passed to the VP
responsible for TfL for filing and recording purposes. The teacher should retain the
original.
The Principal will, on a regular basis, endeavour to see all staff teach. These particular
observations will be in addition to the normal observation framework.
2. Pop-ins (3 x 20 mins)
In addition, all teaching staff will have two or three 20 minute pop-ins. These will be
conducted by a member of the Leadership Team and/or the CL. These observations are
unannounced. These are seen as developmental sessions and oral coaching is
provided. Pop-ins are assessed in line with the All Saints Academy 6Ms and centrally
recorded.
Feedback is given to staff in order to identify and celebrate good practice as well as help
identify any suggested targets for improvements.

3. Focused Learning Walks – 14 focused weeks during the year
These take place during the year, scheduled in the academy calendar and involve the
Heads of Year, SLT and CLs/Subject Leaders. There is a weekly focus e.g. supporting
HA/MA/LA/PP/SEND students in class, monitoring equipment, presentation of work etc.
The focus is discussed and agreed with the CLs and via staff feedback.
A weekly timetable is provided and placed in the staffroom so that staff are aware of
which members of the team are walking around at which times. The emphasis of the
learning walks is on spending time with a different year group every week and working
with the students. Therefore formal feedback to the staff about the lesson is not
expected. However, informal professional conversations are still expected to take place.
Sample Student Work
As a minimum, student work should be sampled every term by the CLs. At least six books
per class should be selected by the CLs and reviewed collectively at a faculty meeting –
agreeing standards in the following areas:
•

Content – has the scheme of learning been followed in sufficient depth?

•

Presentation & quality of work

•

Homework being set & marked regularly and regularly set

•

Quality of marking & assessment

•

Challenge of work being set

•

Extent at which independent learning is being developed

Curriculum Leader (CL) / Head of Department (HoD) role
The CL/HoD should regularly check that teachers are following academy/curriculum area
procedures through discussion and inspection of key documents such as the teacher’s
planner. This should include monitoring that:
•

Lesson Plans are produced using the Academy template, updated after each
Assessment Point, and stored in the relevant area on the H: Drive

• Seating plans are created, updated after each Assessment Point using Mint Class,
and stored in the relevant area on the H: Drive
•

Registers are taken within the first 10 minutes of each lesson

• Evidence exists of lesson planning which follows the agreed Scheme of Learning
(SoL) in sufficient depth
• Evidence exists that work is being set/marked with formative comments - record of
marks for homework, classwork, assessments and tests (see Appendix 2)
• Details of SEND and G&T information and identification of Pupil Premium (including
ensuring access arrangements are in place and effective)
•

Prior attainment and target setting data is used in planning and delivery

Academy Lesson Plan template

Class seating plan exemplar

Monitoring, Reviewing and Evaluation
The Governing Body has delegated to the Principal the responsibility for reviewing the
implementation and effectiveness of this policy. The Governing Body will approve all major
changes to this policy. The policy will be promoted and published throughout the Academy.
Related Academy Policies/Procedures:
•

Examinations Policy

•

RS Policy

•

Teacher Appraisal Policy

•

Procedure for Effective Teaching for Learning

•

Procedure for Assessment of Learning

•

Procedure for Marking and Feedback

•

Procedure for Homework

•

Procedure for Classroom Learning Displays

•

Procedure for Developing Literacy

•

Procedure for developing RS

APPENDIX 1: Procedure for Effective Teaching for Learning
A1.1 In lessons, teaching staff should:
• Use knowledge of students to create seating plans which will facilitate Teaching for
Learning
•

Begin and end lessons on time and in a structured manner

• Show students what is expected of them and give clear feedback to students on their
performance (see Appendix 3)
• Ensure that the lesson content is appropriate to the age and ability of the students,
using, where appropriate, differentiated materials and resources e.g. technology
•

Demonstrate high expectations of students

• Maintain, purposeful pace and challenge, and spend as high a proportion as possible
of lesson time on learning (as opposed to teaching)
•

Maintain an atmosphere of attention to work, in a context of firm discipline

• Employ a range of teacher strategies/approaches/activities within a lesson or
sequence of lessons
• Establish clear and appropriate routines and ensure an efficient shift from one activity
to the next
• Make effective use of questioning (pitching low order and high order questioning
appropriately)
• Value students’ contributions and make use of praise and reward to underline the
value of
achievement
•

Give students next step feedback on the work completed

•

Develop time in lessons to support student response to differing forms of feedback

•

Regularly set (using Show My homework), monitor and mark Homework (see
Appendix 4)

•

Regularly assess knowledge and skills (see Appendix 2)

A1.2 Schemes of Learning and Lesson Plans should:
• Incorporate the National Curriculum (NC) programmes of study, or for RS the Agreed
syllabus, and syllabus course requirements
•

Show clear learning outcomes (see Appendix 2)

• Indicate the link with previous work covered
plan (see Appendix 2)

and how it fits into the longer term

•

Summarise what teaching activities students will do and what resources they will
need

•

Provide for a variety of teaching activities and a variety of teaching styles/strategies

•

Show progression

•

Show how knowledge and understanding can be extended

•

Show how work is adapted to suit students who learn at different rates

•

Indicate what the Homework is

• Identify links to other subject areas, most notably literacy (see Appendix 6),
numeracy, ICT and Citizenship
• Include references to other matters where appropriate, e.g. the use of support staff
and their involvement in planning and delivery of the lesson
• Identify links with whole academy initiatives e.g. Teaching for Learning (TfL);
Assessment for Learning (A4L); Behaviour for Learning (BfL)
A1.3 Variety of teaching for learning strategies
A range of TfL strategies should be used and these are likely to vary from faculty to faculty.
Some strategies are listed below as examples of what might be done in faculties.

Teacher exposition

Group/pair work

Problem solving

Group projects

Teacher-directed work

Oral activities

Written work

Brainstorming

Problem solving

Practical experiment Question & answer

Group presentation

Writing a report

Essay

Role play

CD-ROM

Investigating

Observation

Listening to tapes/records
Using ICT

Use of artefacts

Self-assessment

Self-marking

Diary

Class discussion

Displays

Individual projects

Supported

Written test

Recording, sound

Video diagrams

Performance

Use of library

Debate

Art work

Craft work

Reading aloud

Quiz

Interviews

TV/video

Completing a table Filling in blanks

Fieldwork

Drama

Visits

Survey

Map work

Creative writing

APPENDIX 2: Procedure for Assessment of learning (AfL)
All staff are aware that AfL is an important element in T&L and is a continually evolving
process. There are three key elements to AfL that need to be adhered to.
A2.1 Sharing learning outcomes
• Learning outcomes must be shared at the beginning of the lesson
•

The outcomes should be reviewed as part of several plenary activities throughout the
lesson

•

The outcomes could be communicated through a key question

•

The outcomes could also identify key words or skills central to the lesson

•

The outcomes should be linked to levels or grades as appropriate

• The outcomes should allow for differentiation using the words ‘must/could/should’ or
all/most/some’
A2.2 Effective questioning
• Staff and students should use a range of questions,
Knowledge questions - Can you describe which kind of pen you use?
Application questions - What does this suggest to you?
Analysis questions - What assumptions can be made from this?
Synthesis questions - Can you propose an alternative to……?
Evaluative questions - Which is more important: Daddy or chips?
•

Staff should use effective questioning to support the less able and stretch the more
able, consolidating, developing and challenging current learning

•

Staff should give students time to answer; typically, wait five seconds

•

Staff should encourage students to question each other

A2.3 Peer and Self-Assessment
• Staff should ensure task and assessment criteria are accessible to everyone,
differentiated where appropriate, and set clear expectation of student performance
•

Staff should ensure that peer and self-assessment is a process which is simple,
engaging and non-threatening

•

Staff should have a quick and easily measurable outcome

•

Peer and self-assessment should be central to displays within the learning
environment

•

Staff should encourage students to work with exemplar work

•

Staff will encourage students to note the targets made from teacher assessment in
their exercise book/ folder or on a target tracker to chart their progression taking into
consideration past and projected performance

•

Staff should include a point of review; typically, when a student has succeeded in
achieving a target they should date or initial the target appropriately

•

Staff should allow for students to respond to feedback in ‘Green’ pen

• Staff should provide all students with the opportunity to complete a self-evaluation at
the end of a unit of work or assessment

A2.4 Recording Progress
Progress reports are in the form of both Flight Plans which show the working at grade
(WAG) against the targets grade, and a Full Written Report. The full written report consists
of a course outline, assessment results and a comment identifying strengths and areas for
progression related to the curriculum being taught.
There are 6 assessment points in the academic year with the exception of year 11 and Y13
who have 5 assessment points.
Full written reports are written once in the academic year.
Verbal progress report is provided through parent consultation evenings which occur once
in the academic year for all year groups with the exception of Y11 and KS5. These cohorts
have two parent consultation evenings.
The academy calendar is created and agreed in the summer term of each academic year.
The calendar provides the dates for each of the reporting points.

APPENDIX 3: Procedure for Marking and Feedback
Staff from all curriculum areas at All Saints Academy have developed and agreed the
following program for Marking and Feedback with the aim to improve engagement and
learning. Staff will provide high quality marking and feedback which is applied consistently
throughout the academy.
• Staff will incorporate the sharing of assessment criteria with students before starting
the task
• Staff must regularly grade or level work according to the assessment criteria
• Staff must provide specific feedback on improvements and facilitate time in lesson for
students to respond to that feedback
Staff will mark using a contrasting pen to the students (not Blue or Black). Students are
encouraged to proofread their own work and correct their own errors where possible.
Students will respond to teacher feedback using Green pens. There are three expected

forms of marking.
A3.1 Cursory (Surface Marking) MUST:
• Occur at least every two to three weeks between formative and summative assessments
• Acknowledge all work through ticking, initialling, smileys and or stamps
• Correct work in line with the literacy procedure
A3.2 Formative (Surface Marking) MUST:
• Occur at least every two to three weeks
• Identify strengths and weaknesses and congratulate good work
• Highlight WWW/EBI/Next steps. Typically these will be set every two to three weeks or every
three to four lessons whichever is more appropriate
A3.3 Summative Assessment (DETAILED MARKING) MUST:
• Occur at least half termly, in line with the Academy Assessment Calendar. A piece of
work/test paper must be levelled or graded
• Identify and communicate one or two SMART targets with the student which is linked with
the assessment criteria and is focused on achieving the next level. This could be noted on
students’ work in the form of a sticker
• Correct, in line with literacy and numeracy policies, errors in punctuation, grammar, spelling
and number work
• Take place with the student’s full knowledge of the assessment criteria and target level
• Be recorded and mapped by staff and students
• Be reviewed and recorded regularly to inform student progress

APPENDIX 4: Procedure for Homework
Homework is an integral part of learning and must be regularly set at the beginning of the
lesson and marked in order to:
•

Provide an opportunity for students to deepen their learning and develop their
interest and enthusiasm for the subject

•

Consolidate and reinforce students’ skills, knowledge and understanding

•

Help students to develop the habits, motivation, confidence and skills required to
become
independent and lifelong students

•

Help students to meet particular demands, such as the completion of GCSE
coursework

•

Help parents to become involved in their child’s learning and work and help keep
them informed about their child’s progress

A4.1 The amount of Homework appropriate for students of different ages
The quality of the Homework task is more important than the length of time that they might
take. The following times reflect broadly how many hours students in Key Stages 3, 4 and 5
should be spending on Home Learning.
Years 7 and 8
Year 9
Years 10 and 11
Years 12 and 13

45 – 90 minutes/day
1 – 2 hours/day
1.5 – 2.5 hours/day
10 – 16 hours per week in Year 12, increasing in Year 13

A4.2 Expectation of Homework
Staff should:
•

Set Homework activities that are meaningful and relevant to all students

•

Set the Homework task at the start of the lesson or during the lesson as opposed to
the end, where it is often rushed and ill explained and write the Homework task on
the whiteboard and provide students with sufficient time to write it in their planners

•

Details of Homework should also be uploaded onto ‘Show My Homework’ along with
support materials where required

•

Set Homework frequently and regularly so that students become used to working
independently

•

Mark the Homework regularly and provide detailed formative feedback (see Appendix
3)

•

Ensure Homework activities are signposted in students’ work

•

Use Homework activities to incorporate learning from previous and future lessons to
enable students to `connect’ their learning and see the `bigger picture’

• Set Homework activities that are differentiated, inclusive and vary in type and style
• Plan the Homework activity prior to the lesson so that it is not seen as an `add on’ or
simply used for finishing off work. This also ensures that it is appropriate and
challenging to all students
•

Provide appropriate and incremental sanctions to students who fail to complete
Homework adequately or who fail to hand it in on time

• Ensure Homework is not completed in lessons, so that independent learning and
extending the learning time into a different environment is fostered as good practice
We expect Tutors to:
•

Check that students are supplied with a planner or a replacement planner every
morning

•

Check Homework diaries every week and ensure students are recording their work

•

Direct students to the Homework Club as appropriate

We expect Parents to:
•

Check planners on a weekly basis and assist their child with planning and organising
their Homework

•

Provide their child with a suitable learning environment in which to complete their
Homework, without distractions

•

Look at their child’s exercise books and support their child’s learning by acting on the
formative marking comments provided by staff

• Direct students to the Homework Club as appropriate
We expect the Senior Leadership Team to:
Ensure that regular advice is given to parents regarding Homework and that parents and
students are consulted on the quality and quantity of Homework through questionnaires.

APPENDIX 5: Procedure for Classroom Learning Display
The quality of display reflects the ethos and values of the academy. Displays must be
educative; celebrate the achievements and contributions of our students; and enhance the
academy environment.
A5.1 Purpose of Display
Displays must be updated regularly to:
•

Be engaging, informative and visually stimulating

•

Celebrate the achievements of students of all ages and ranges of ability

•

Reflect a multicultural, Christian-faith society

•

Emphasise the positive contributions of students to the life of the academy

•

Raise awareness and interest in specific academy policies

•

Enhance the academy environment

A5.2 Expectations and Responsibilities
We expect that:
• The CL will oversee all display work across their curriculum area
• The major proportion of display should be made up of students’ work
• Displays should be related to recent, current or impending work being undertaken by
students
• Displays should reflect the academy’s policy on equal opportunities
• Displays should be properly labelled with the name of the students, to reflect the
current topic on which the students have been working and to indicate the standard
reached (KS3 – level descriptors, KS4 – GCSE grades, KS5 - AS/A2 grades) or be
subjects of general topical interest or world events
• Displays should be neat, tidy, well arranged and, if possible, covered
• Displays should reflect the academy’s policy for Assessment for Learning
• Year group displays are the responsibility of the HoY for the Year Group
• A single display board in each Tutor Room is the responsibility of the members of the
Tutor Group, under the direction of the Tutor

APPENDIX 6: Procedure for developing Literacy
A6.1 Aims and intentions
It is the responsibility of all staff to promote high standards of literacy within their lessons:
this encompasses the skills of reading, writing, speaking and listening (oracy). Teachers
should plan a variety of opportunities for students to develop these skills on a regular basis.
We aim to:
•

Develop literacy skills in students so that they can access a range of texts and
understand how to interact effectively in both written and verbal communication

•

Promote ways in which all subjects can make a specific contribution to developing
students’
language through the teaching of subject-specific vocabulary and patterns of
language

• Ensure that all students recognise the importance of literacy as a tool for personal
identification, expression and inclusion in society
•

Nurture a love of literacy as part of students’ life-long learning journey

A6.2 Rationale
All staff at All Saints Academy are committed to raising standards of literacy due to our
understanding that:
•

Improving literacy and learning can have a positive impact on students’ self-esteem,
on motivation and behaviour

•

If students can access texts, they can engage with their learning in a more
independent way

•

Literacy is increasingly valued in the world of work and the skills of reading, writing,
speaking and listening are highly valued by our students’ future employers

•

Students need language, a broad vocabulary, analytical skills and organisational
control to cope with the cognitive demands of all academic subjects

•

Reading helps us to learn from sources beyond our immediate experience

•

Developing speaking and listening skills increases the confidence of communicators
and active listeners

• Detailed responses to higher order questions encourage the development of thinking
skills and enquiry
A6.3 Roles and Responsibilities
• The Senior Leadership Team lead and give a high profile to literacy development and
be responsible for monitoring progress across the academy and assessing standards
of students’ literacy.
•

The SEND department: provides targeted intervention to students working below
their chronological age and additional support for pupils with SEN statements

• Teachers across the curriculum: aim to develop pupils’ literacy through the promotion
of effective strategies to support reading, writing and oral communication
•

Teachers will also complete marking which focuses on literacy skills

•

Librarian: promotes reading across the academy and encourages the development of
vital research and study skills

• Parents and carers: will receive information about the strategies the academy uses to
support literacy as well as ideas and information on how they can promote literacy
skills at home

A6.4 Reading
We want our students to develop a love of reading and to appreciate and understand the
importance of reading for pleasure. Reading can aid spelling, help students to be more
critical and evaluative, and develop their vocabularies. We aim to teach students strategies
to help them to:
•

Read with greater understanding

•

Locate and use information

•

Follow a process or argument

•

Summarise, synthesise, challenge and adapt what they learn from their reading

In order to meet our aims and intentions, the SLT will work alongside the English
Department, Literacy Coordinator and library staff to ensure that good practice and usage of
the library is promoted across the academy by teachers, tutors and the pastoral team.
In addition, all students starting Year 7 will be given a reading test to establish their reading
ages. Students will then be directed to specific strands of intervention delivered by the
Literacy Coordinator, the library and teachers. Students will be retested at key points during
the year and their progress will be monitored.
A6.5 Writing
Students should have an understanding how language should be adapted depending on
purpose, audience and form. Students should be able to create writing which communicates
confidently, accurately and effectively. They should also be able to respond to other texts
succinctly and to demonstrate their competence in comprehension and understanding. We
aim to teach students strategies to help them to:
•

Make connections between their reading and writing

•

Identify models of writing through their reading

•

Provide opportunities for sustained written responses

•

Express themselves through accurate written expression

In order to meet our aims and intentions, staff will be expected to follow their assessment
procedure, particularly with regard to literacy. When marking a piece of written work,
teachers are expected to correct subject specific spellings by circling the error and writing
the correct spelling in the margin. Staff should also ensure that high standards of written
English are made more explicit to students. For example, if a task involves students writing
a response to a question or a task, it is advised that that staff should insist on an approach
that involves students planning and proof-reading their responses to check for accuracy.
A6.6 Communication
Our pupils should be able to communicate effectively in a range of formal or informal
situations, both inside and outside of the classroom. A pupil’s ability to express themselves
effectively will be used on a day to day basis in their working lives and will be imperative to

them in situations such as interviews or presentations. We aim to teach pupils strategies
which will help them to:
•

Participate fully in pair and group discussions through their verbal communication

•

Discuss and evaluate information and ideas

•

Listen for a specific purpose

In order to meet these aims, staff should encourage pupils to speak in Standard English
(target language in MFL) and to develop an understanding of the influence of context on
register and tone. Furthermore, when students are expected to work in groups, they should
be made to understand the importance of making contributions to their group and enable
others to share their ideas by listening to their contributions.

APPENDIX 7: Procedure for developing RS (See RS Policy)
All Saints Academy, Dunstable is a Church of England Voluntary Aided Academy, therefore
the provision of RS must be in accordance with the Trust Deed of the Academy. The
Governors in consultation with the Principal have decided, following advice from the
diocese, to adopt the Bedfordshire Locally Agreed Syllabus and supplement this with
material from the Diocese and elsewhere. The provision of RS is broadly Christian in
keeping with our status as a Church of England Voluntarily Aided Academy.
Religious Education is central to the churches understanding of education and mission. ‘The
National Society Statement of Entitlement’ outlines the following aims for RS in a Church of
England Academy;
• To enable students to encounter Christianity as the religion that shaped British culture
and heritage and influences the lives of millions of people today
• To enable students to learn about the other major religions, their impact on culture and
politics, art and history, and on the lives of their adherents
• To develop understanding of religious faith as the search for and expression of truth
• To contribute to the development of students’ own spiritual/philosophical convictions,
exploring and enriching their own faith and beliefs

A7.1 Approaches to teaching RS
a. RS has an important part to play as part of a broad, balanced and coherent
curriculum to which all pupils are entitled.
b. High quality learning experiences in RS are designed and provided by careful
planning through the locally agreed syllabus and diocesan materials taking into
account the need to offer breadth of content.
c. In order to make religious education a lively, active subject we employ a variety of
teaching methods.
d. Where possible we want our pupils to have opportunities to encounter local faith
communities through visits to local places of worship or visits from members of local
faith communities.

e. Enrichment Days are planned to enable RS teaching to come to life through a broad
range of experiences and through the teaching methods of art, music, discussion, the
development of thinking skills, drama, the use of artefacts, pictures, stories, and the
use of periods of stillness and reflection.
We use as a basis for our planning the Bedfordshire Locally Agreed Syllabus. As a source
of ideas and teaching strategies we also make use of the National Society “Christianity in
RS Project” and material provided by the Diocese on Christian concepts to enhance the
teaching of Christianity.
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